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Abstract 
This session reports on a study that aimed to explore the benefits of conducting drama activities outdoors.  Apart 
from identifying suitable activities that students believe to be effective in outdoor settings, the study also examined 
the problems involved in the carrying out of such activities.  The study was carried out among Pre TESL students of 
UiTM Pahang, Kuantan Campus.  These students were selected to respond to the questionnaire distributed to them 
after taking part in drama activities in the outdoor environments.  The session will present the overall results of the 
study, revealing the beneficial effects of carrying drama activities outdoors as well as some of the problems of 
conducting drama activities in outdoor environments.  It will also present some suitable activities that students 
believe to be suitable outdoors such as drama games and short drama. 
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1. Introduction 
Drama is “an interactive, living art form which reflects a variety of styles, genres and approaches.”  
(Readman and Lamont, 1994).  They believe that the distinguishing characteristic of all drama activities is 
that it involves the participants adopting role and behaving “as…if…” they were someone or something 
other than themselves.  This new perspective makes it possible for them to perceive the world from a 
different viewpoint.  They claim that people have a natural, inherent ability in role playing and that drama 
is concerned with giving artistic form and focus to ability. 
Drama is very important as part of the learning process.  The most regular environments that many 
drama teachers suggest are a drama room or a big hall.   The obvious alternative to conducting drama 
activities indoor is conducting them outdoors.  Introducing outdoor education in learning environments 
does not necessarily mean that it is a better form of approach than class-based learning but some learning 
is better done outdoors and teachers should take the advantage of the possibilities that outdoor 
environments can offer.  (Hammerman as cited in Kamenou, S. (2006) states that a basic principle of 
outdoor education is that one should “teach outdoors that which can best be taught outdoors, and teach 
indoors that which can best taught indoors”).   
Three major problems faced in conducting drama activities indoors at UiTM Kuantan are related to the 
issue of space, voice and visualization.  These problems provide strong reasons for conducting drama 
activities outdoors.  How effective is outdoor based drama activities?  This study seeks to find answers to 
these three pertinent questions: 
x What are the beneficial effects of carrying drama activities in outdoor environment?   
x What problems could occur in conducting drama activities in outdoor environment?   
x What are the suitable activities to be carried out in outdoor settings? 
2.  Literature Review 
2.1. Functions of drama in the classrooms 
One of the roles of drama in education  is it has been a powerful mode that can transform students into 
an experience; it is a tool “to help move the management learning experience from the lecture platform 
into the interactive, participative, doing phases” (Mockler, 2002).  Drama is an excellent way to enhance 
learning experience for students.  It will develop and increase students’ confidence in their ability to apply 
newfound knowledge. 
Drama is an art form that could be a tool to be used to coerce children to venture into art especially for 
these days children who have become more and more passive recipients of knowledge (McCaslin, 2006).    
Thus, she states that as it involves physical, mental, emotional and social abilities of the participants.  
McCaslin further claims that drama is an art in its own right or as a learning medium to teach other 
subjects.  It also helps students to see below the surface of an event or topic and therefore gain a better 
understanding of it. 
2.2. Advantages of conducting drama activities outdoors 
The outdoor environment can be stimulating for many reasons.  (Holden, 1981) states “anything that 
can be done to make the learning process less remote and more obviously transferable to the world 
outside classroom, is to be welcomed”.  (Cooper, 1998) claims that with the advent of technology, we are 
facing an inward looking society dependent on technological achievements such as television and 
computer.  The impact to this claimed by over the last twenty years, there has been 25 per cent decline in 
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the time children spend playing and a 50 per cent decline in time spend in outdoor activities.  (William 
Doherty as cited in Kamenou, 2006). 
Spending time in nature is the perfect way for children to “learn to love and appreciate” which is very 
important (Lindberg, Mitt and Aman as cited in Kamenou, 2006).  By being outdoors, children will 
improve their appreciation for nature environment.  Direct and positive experiences of being outdoors will 
create environmental awareness and understanding.  They are important to improve the understanding and 
our dependence on the natural environment and the consequences of human exploitation of natural 
resources. This awareness will lead to active citizenship and adaptation of sustainable living.  
Furthermore, there will be other kind of benefits such as better physical fitness, discourage obesity and 
encourage healthy lifestyles in young people. 
Compared to indoor environments, outdoor environments provide bigger space for children to move 
freely, therefore, they can use their whole bodies in imaginative and fantasy play situations (Bilton, 
2002).  (Bates as cited in Kamenou, 2006) also agrees to the fact that “outdoors seem the most natural 
place to ensure children have plenty of space.  Even if the outdoor area is small the sheer ‘feel’ of being 
outside makes it seem large”.  Thus it is vital for teachers to promote outdoor environments as to make 
sure children will be able to carry out activities comfortably. 
Children’s behavior will change because of the open space and the freedom they feel in the outdoor 
environments (Bilton, 2002).  He provides two examples of children’s different behavior when they were 
outdoors compare to being indoors.  The children were observed by a few students on teaching practice in 
nursery schools.  There was a boy who used to be timid and reserved indoor but when he was outdoors he 
was more outgoing and confident.  The other child was a girl, whose play behavior was also different 
when she was outdoors, compare to being indoors.  Within the classroom environment she rarely played 
or talked to her peers.  When she was being outdoors, she ventured into imaginative games with her peers 
such as being mother, baby, being in house parties and others.  This shows that outdoor environment 
gives different impact on children’s behavior and attitude. 
Besides the aesthetic development, learning in outdoor environment contributes a great impact on 
children’s learning and children’s healthy development which focuses on five domains which are 
cognitive domain (children’s learning), physical domain (children’s physical experiences), social domain 
(children’s social interaction), emotional domain (children’s emotional well being) and personal domains 
(children’s responses) (Malone, 2008).  This will eventually lead to “a sense of place”, first hand and 
direct experiences in outdoor environments.  (Kamenou, 2006).  She claims that “outdoor environments 
give plenty of possibilities and can add to the activity and give in many cases “real circumstances” to 
children”. There are two specific examples that she gives as real circumstances which are fairy tales in 
nature and the enactments of historical events in historical places.   
3. Methodology 
A quantitative research design by means of survey was used to answer the research questions. The 
population for this study was 47 students of Pre TESL programme of (UiTM Pahang, Kuantan Campus).  
Firstly, a preliminary study based on observations was done to find out the problems of drama activities 
indoors for five consecutive weeks.  The drama activities used indoors were divided into three parts:  A:  
Ice breaking Activities/ Warming up Activities (stretching exercises, dance, aerobic steps, drama games), 
B: Vocal Warming Up (vocal exercise, animal sounds and tongue twister) and C: Types of Drama (short 
drama, pantomime, storytelling and story writing).  The observations were done in the classrooms based 
on a checklist that includes the items of space, vocal and visualisation.  
Secondly, the 47 students involved were taken outdoors to perform drama activities for two hours 
every week for another five consecutive weeks from week six until week 10.  The places involved were 
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the outdoors areas in UITM Pahang, Kuantan Campus and the open area near the beach of Taman Gelora 
Kuantan.  The drama activities that were used outdoors were divided into three parts: A:  Ice breaking 
Activities/ Warming up Activities (stretching exercises, dance, aerobic steps, drama games), B: Vocal 
Warming Up (vocal exercise, animal sounds and tongue twister) and C: Types of Drama (short drama, 
pantomime, storytelling and story writing).  The whole data collection for drama activities indoors and 
outdoors took around ten weeks to be completed.  At the end of the tenth week, questionnaire was 
administered to the students.  Likert scale was used in the items whereby 1= very much disagree, 
2=disagree, 3=neutral, 4=agree and 5=strongly agree.  The questionnaire was divided into three sections 
which included Section A: Personal Details and General Information.  Section B: Benefits of drama 
activities outdoors and Section C: Problems of conducting drama activities outdoors and Section D: 
Suitable drama activities outdoors.  The data were then analyzed by using the Statistical Package for 
Social Sciences (SPSS) in order to find the percentage and frequency. 
4. Results and Discussions 
Based on the results of the drama activities indoors, the researcher found out that to make sure there 
was enough room for the students to move around, the tables and chairs would have to be removed 
outside of the classroom.  Even though the tables and chairs had been removed, the students were only 
confined to the size of the classroom.  In other words the movement was still limited within the classroom 
itself.  This is supported by (Bilton, 2002) that claims outdoor environments, in contrast with indoor can 
offer larger space for children to move freely, so that they can use their whole bodies in imaginative and 
fantasy play situations.   
Moreover, it was difficult for the lecturer and students to practice their vocal chords to the maximum 
level as it could cause disturbances to the other classrooms.  Drama games or vocal activities would have 
to be done at a lower pitch as to avoid disturbances.  This is also supported by (Bilton, 2002) that believes 
there is a greater sense of freedom outdoors and noises is more easily dissipated outside.   
On the other hand, the students had difficulty to visualize and play their roles well when acting.  This 
was due to the environment of the classroom which could be more formal, dull and lifeless.  (Wessels as 
cited in Kamenou, S. (2006) regards this kind of environment as performing in a vacuum.  “You do not 
want a bare, featureless room lacking in stimuli, in which the learners will be expected to be creative in a 
vacuum.  A bare room creates inhibitions and stifles the imagination”.  It was difficult to see the flow of 
ideas and creativity to the maximum in such situation.    
4.1. Section A: Personal details and general information 
This section provides the findings for respondents’ personal details and general information on 
respondents’ prior involvement in drama. 
The findings showed that 29.8% of the respondents were male and 70.2% were female.  All of the 
respondents (100%) of them liked drama.  In addition, 21.3% % of the respondents had taken part in 
drama related courses or workshop whereas 78.7% had not taken part in any drama related courses or 
workshop.  The findings also showed that 100% of the respondents enjoyed doing drama outdoors.  When 
they were outdoors 61.7% said they were nervous to act, whereas 38.3 % said they were not nervous to 
act outdoors.  Besides 93.6% claimed they would perform better if they did drama activities outdoors and 
6.4% claimed they would not perform better. 
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4.2. Section B: Benefits of drama activities outdoors 
This section provides the findings on benefits of conducting drama activities outdoors. It also provides 
answers to research question no 1 which is what are the beneficial effects of carrying drama activities in 
outdoor environment? 
According to table 1, 89.3% of the respondents strongly agree and agree that drama activities made 
them close to nature while 10.6 % of the respondents remained neutral.  It shows that outdoor 
environment definitely makes the students close to nature.  They are able to blend with nature and 
consequently, becoming more perceptive towards their environment.  This is based on (Lindberg Mitt and 
Aman as cited in Kamenou 2006). This awareness will lead to active citizenship and adaptation of 
sustainable living.  Furthermore, table 2 shows that 89.3% of the respondents strongly agree and agree 
that doing drama activities outdoors made them more relaxed whereas 8.5% remained neutral and 2.1% 
disagree with the statement.   On top of that, table 3 indicates that 89.4% of the respondents strongly 
agree and agree that drama activities outdoors made them free to express themselves whereas 8.5 % of the 
respondents remained neutral and 2.1 % very much disagree with the idea.  Besides, table 4 displays that 
78.7 % strongly agree and agree that drama activities allowed them to be more creative and 21.3 % 
remained neutral.  Next, table 5 shows that 76.7% of the respondents strongly agree and agree that drama 
activities outdoors made them more confident whereas 6.4% disagree with the idea and 17% remained 
neutral.  The colourful and lively surrounding of nature enhances the flow of ideas and creativity among 
the students. Moreover, the students feel that they are more relaxed and confident outdoors.  This is 
supported by (Bilton, 2002) that believes children’s behavior will change because of the open space and 
the freedom they feel in the outdoor environments.  It can be seen in table 6 that 97.9% of the respondents 
strongly agree and agree that doing drama activities outdoors provided more space to move around 
whereas 2.1% remained neutral.   The spacious areas outdoors do not limit the students’ movement thus 
they feel free to express themselves.  In other words, any physical activities can be carried out to the 
maximum.   This is related to (Bilton, 2002) that claims that comparing to indoor environment, outdoor 
environment provides bigger space for children to move freely thus, they can use their whole bodies in 
imaginative and fantasy play opinions.  Besides, table 7 reveals that 97.9% strongly agree and agree that 
drama activities allowed voice projection to the maximum and 2.1% disagree with the statement.  This is 
also supported by (Bilton, 2002) that believes there is a greater sense of freedom outdoors and noise is 
more easily dissipated outside. 
Table 1. Drama activities make the students close to nature 
Frequency Percent Valid Percent Cumulative Percent 
Valid neutral 5 10.6 10.6 10.6 
agree 19 40.4 40.4 51.1 
Strongly agree 23 48.9 48.9 100.0 
Total 47 100.0 100.0  
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Table 2. Drama activities outdoors make the students more relax 
 Frequency Percent Valid Percent Cumulative Percent 
Valid disagree 1 2.1 2.1 2.1 
neutral 4 8.5 8.5 10.6 
agree 16 34.0 34.0 44.7 
strongly agree 26 55.3 55.3 100.0 
Total 47 100.0 100.0  
Table 3. Drama activities outdoors make the students free to express themselves 
 Frequency Percent Valid Percent Cumulative Percent 
Valid very much disagree 1 2.1 2.1 2.1 
neutral 4 8.5 8.5 10.6 
agree 17 36.2 36.2 46.8 
strongly agree 25 53.2 53.2 100.0 
Total 47 100.0 100.0  
Table 4. Drama activities outdoor allow the students to be more creative 
 Frequency Percent Valid Percent Cumulative Percent 
Valid neutral 10 21.3 21.3 21.3 
agree 14 29.8 29.8 51.1 
strongly agree 23 48.9 48.9 100.0 
Total 47 100.0 100.0  
Table 5. Drama activities outdoors make the students to be more confident 
 Frequency Percent Valid Percent Cumulative Percent 
Valid very much disagree 1 2.1 2.1 2.1 
disagree 2 4.3 4.3 6.4 
neutral 8 17.0 17.0 23.4 
agree 18 38.3 38.3 61.7 
strongly agree 18 38.3 38.3 100.0 
Total 47 100.0 100.0  
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Table 6. Drama activities provide more space to move around 
 Frequency Percent Valid Percent Cumulative Percent 
Valid neutral 1 2.1 2.1 2.1 
agree 10 21.3 21.3 23.4 
strongly agree 36 76.6 76.6 100.0 
Total 47 100.0 100.0  
Table 7. Drama activities outdoors allow voice projection to the maximum 
 Frequency Percent Valid Percent Cumulative Percent 
Valid disagree 1 2.1 2.1 2.1 
agree 15 31.9 31.9 34.0 
strongly agree 31 66.0 66.0 100.0 
Total 47 100.0 100.0  
4.3. Section C: Problems of conducting drama activities outdoors 
This section provides the findings on problems of conducting drama activities outdoors. It also 
provides answers to research question no 2 which is what problems could occur in conducting drama 
activities in outdoor environment? 
87.3% of the respondents from table 8 strongly agree and agree that being outdoors made them had to 
deal with natural phenomena like rain, extreme heat and wind while 12.8% of the respondents remained 
neutral.  The unpredictable weather like sudden rain, heat and strong wind disrupt the activities carried 
out.  Table 9 shows that 68% of the respondents strongly agree and agree that being outdoors made them 
have to deal with the absence of technology, 8.5% very much disagree and disagree with it and 23.4% 
remained neutral.  Even though the use of laptop and speaker with the use of battery can still be used 
outdoors, there are many other appliances that cannot be brought outdoors.  Besides, table 10 displays that 
66% of the respondents strongly agree and agree that being outdoors made them had to deal with the 
uninvited audience that caused distraction whereas 10.7% disagree with the idea and 23.4% remained 
neutral.  The students feel that the presence of the uninvited audience outdoors makes them 
uncomfortable in carrying out the drama activities.  On top of that, table 11 shows that 55.3% of the 
respondents strongly agree and agree that being outdoors made them had to be careful with fallen tree 
twigs, branches and drains.  Besides 19.1% disagree with the idea and the other 25.5% remained neutral.  
Therefore, precaution has to be taken as to ensure the safety of students when being outdoors.  There are 
also possibilities of them getting hurt if they are bumped into twigs, roots, small trees or even drains.   
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Table 8.  Being outdoors makes the students have to deal with unpredictable weather 
 Frequency Percent Valid Percent Cumulative Percent 
Valid neutral 6 12.8 12.8 12.8 
agree 17 36.2 36.2 48.9 
strongly agree 24 51.1 51.1 100.0 
Total 47 100.0 100.0  
Table 9. Being outdoors makes the students have to deal with the absence of technology 
  Frequency Percent Valid Percent Cumulative Percent 
Valid very much disagree 1 2.1 2.1 2.1 
disagree 3 6.4 6.4 8.5 
neutral 11 23.4 23.4 31.9 
agree 16 34.0 34.0 66.0 
strongly agree 16 34.0 34.0 100.0 
Total 47 100.0 100.0  
Table 10.  Being outdoors makes the students have to deal with uninvited audience 
 Frequency Percent Valid Percent Cumulative Percent 
Valid very much disagree 2 4.3 4.3 4.3 
disagree 3 6.4 6.4 10.6 
neutral 11 23.4 23.4 34.0 
agree 14 29.8 29.8 63.8 
strongly agree 17 36.2 36.2 100.0 
Total 47 100.0 100.0  
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Table 11.  Being outdoors makes the students have to be careful with fallen twigs, logs, drains 
 Frequency Percent Valid Percent Cumulative Percent 
Valid disagree 9 19.1 19.1 19.1 
neutral 12 25.5 25.5 44.7 
agree 21 44.7 44.7 89.4 
strongly agree 5 10.6 10.6 100.0 
Total 47 100.0 100.0  
4.4. Section D: Suitable drama activities outdoors 
This section provides the findings on the suitable drama activities to be used outdoors. It also provides 
answers to research question no 3 which is what are the suitable activities to be carried out in outdoor 
settings. 
Table 12 shows that 89.4% strongly agree and agree that drama games were the suitable activity to be 
conducted outdoors whereas 10.6 % of the respondents remained neutral.  On top of that, table 13 
indicates 78.7 % of the respondents strongly agree and agree that short drama was the suitable activity 
outdoors while 21.3 % remained neutral. Besides, table 14 points out that 29.8% strongly agree and agree 
that story writing is the suitable activity to be conducted outdoors  whereas 40.5% disagree and very 
much disagree with the idea while 29.8 % remained neutral.  Next, table 15 shows that 44.7% strongly 
agree and agree that pantomime is the suitable activity outdoors whereas 23.4 % disagree with the 
statement and 31.9% of the respondents were neutral.  Finally, table 16 shows that 36.2% strongly agree 
and agree that story telling is the suitable activity, 29.8% disagree and 34% remained neutral.   This 
shows that out of five suitable activities listed to be carried out outdoors, the students believe that drama 
games and short drama are the most suitable activities as they involve a lot of physical activities and 
require a large space for the students to carry out the activities as well as to make sure they are given 
freedom to move around and be creative as possible. This will also ensure the use of vocal to the 
maximum level and it will give the students freedom to be as expressive as possible. 
Table 12. Drama games are the suitable activity to be conducted outdoors 
 Frequency Percent Valid Percent Cumulative Percent 
Valid neutral 5 10.6 10.6 10.6 
agree 18 38.3 38.3 48.9 
strongly agree 24 51.1 51.1 100.0 
Total 47 100.0 100.0  
 
 
 
 
 
302   Tengku Nazatul Shima Tengku Dato Paris et al. /  Procedia - Social and Behavioral Sciences  38 ( 2012 )  293 – 303 
Table 13.  Short drama is the suitable activity to be conducted outdoors 
Frequency Percent Valid Percent Cumulative Percent 
Valid neutral 10 21.3 21.3 21.3 
agree 15 31.9 31.9 53.2 
strongly agree 22 46.8 46.8 100.0 
Total 47 100.0 100.0  
Table 14.  Story writing is the suitable activity to be conducted outdoors 
Frequency Percent Valid Percent Cumulative Percent 
Valid very much disagree 2 4.3 4.3 4.3 
disagree 17 36.2 36.2 40.4 
neutral 14 29.8 29.8 70.2 
agree 7 14.9 14.9 85.1 
strongly agree 7 14.9 14.9 100.0 
Total 47 100.0 100.0  
Table 15.  Pantomime is the suitable activity to be conducted outdoors 
Frequency Percent Valid Percent Cumulative Percent 
Valid very much disagree 1 2.1 2.1 2.1 
disagree 10 21.3 21.3 23.4 
neutral 15 31.9 31.9 55.3 
agree 10 21.3 21.3 76.6 
strongly agree 11 23.4 23.4 100.0 
Total 47 100.0 100.0  
Table 16.  Story telling is the suitable activity to be conducted outdoors 
Frequency Percent Valid Percent Cumulative Percent 
Valid very much disagree 3 6.4 6.4 6.4 
disagree 11 23.4 23.4 29.8 
neutral 16 34.0 34.0 63.8 
agree 11 23.4 23.4 87.2 
strongly agree 6 12.8 12.8 100.0 
Total 47 100.0 100.0  
 
5. Conclusion  
Drama activities are recommended outdoors as there are many positive impacts that can be seen after 
several activities have taken place outdoors.  By being outdoors, it encourages the students to be close to 
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nature, be more relaxed, creative, expressive and confident.  The change of scene of being outdoors 
makes the students more relaxed and not confine to the formal classroom setting.  When the students are 
comfortable with the environment, they will be able to reduce their anxieties thus build up their self 
esteem and self confidence.  It is observed that the students are more confident and free to use English 
and able to express themselves in the drama activities.  They will also able to explore the inner true 
feelings of the characters they are playing.   The feelings of freedom the students’ get encourage them to 
come out of their cocoon  and be less reserved  and be more vocal in their expression.  Thus, by being 
outdoors, it will familiarize them with the audience and somehow lessen the problem of stage fright.  This 
shows that it is better to carry out drama activities that involve physical movement and excessive noise 
outdoors rather than indoors.  Nevertheless, there are several problems that take place outdoors which are 
the absence of technology, the existence of uninvited audience, unpredictable weather and safety.  These 
problems are considered minor and can be rectified.  On top of that, the favorable activities to be carried 
out outdoors are the short drama and drama games whereas the least favorable activities are story writing, 
pantomime and storytelling.   All in all, some drama activities are better held outdoors rather than 
indoors. 
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